
3.RI.2 Key Ideas and Details 

Core Purpose 

Determine the main idea and key details, then describe how key details support the main idea. 

Determine the main idea of a text; recount the key details and explain how they support the main 

idea. 

 

Grade 3 

Key Details Supporting the Main IdeaCurrent Goal 

By (date), after reading a grade level text, (name) will verbally identify the main idea, (3) key details, 

and describe in (2-3) sentences how the key details support the main idea in (4 out of 5) trials as 

measured by teacher observation. 

Mild Support 

 By (date), after reading a grade level text and taking notes 
with a graphic organizer, (name) will verbally identify the 
main idea, (3) key details, and describe in (2-3) sentences 
how the key details support the main idea in (4 out of 5) 
trials as measured by teacher observation. 

Moderate Support 

 By (date), after reading a text at (name)'s instructional 
level, and highlighting key details with a peer/tutor, (name) 
will verbally identify the main idea, (3) key details, and 
describe in (2-3) sentences how the key details support 
the main idea in (4 out of 5) trials as measured by teacher 
observation. 

Intense Support 

 By (date), after listening to a text at (name)'s instructional 
level with the key details and main ideas highlighted, 
(name) will identify the main idea, (1) key detail (by eye 
gaze or an AC device), and describe in (2-3) phrases how 
the key detail supports the main idea (verbally or with an 
AC device) in (4 out of 5) trials as measured by teacher 
observation. 
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UDL Adaptations About UDL  

Adapting for Representation 

 UDL I 2.1 Clarify vocabulary and symbols 

Instead of students reading the text, then extrapolating the main idea and key details on their own, 

teachers could read the text with the students. As they read together, teachers can help students 

highlight main ideas and key details. 

Adapting for Expression 

 UDL II 5.3 Build fluencies with graduated levels of support for practice and performance 

Instead of students completing this task with instructional level material each time, students may 

benefit from practicing with text below their instructional level. This will allow them to learn the skill of 

identifying the main idea with supporting details without the added difficulty of comprehending 

challenging text. Over time, teachers should gradually increase the difficulty of the text. 

Adapting for Engagement 

 UDL III 7.2 Optimize relevance, value, and authenticity 

Instead of students reading an informational text from a standard textbook, teachers can select texts 

that are culturally responsive. For example, if this skill is being taught in January, the topic could be 

civil rights or Martin Luther King Jr. 
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Common Core Standard 

8.RI.2 Key Ideas and Details 

Core Purpose 

Summarize a text's main ideas and supporting ideas across the text. 

Determine a central idea of a text and analyze its development over the course of the text, including 

its relationship to supporting ideas; provide an objective summary of the text. 

Grade 8 

Analyze the Relationship Between Central Idea and Details Current Goal 

By (date), when given grade level text, (name) will write a summary about the central idea of the text 

and analyze how (3) supporting details develop the central idea as measured by (teacher created 

rubric). 

Mild Support 

 By (date), when given grade level text with highlighted 
structural supports (ex. heading, subheadings), (name) will 
write a summary about the central idea of the text and 
analyze how (3) supporting details develop the central 
idea as measured by (teacher created rubric). 

Moderate Support 

 By (date), when given familiar instructional level text with 
highlighted structural supports (ex. heading, subheadings), 
(name) will write a summary about the central idea of the 
text and analyze how (3) supporting details develop the 
central idea as measured by (teacher created rubric). 

Intense Support 

 By (date), when shown a short film, (name) will illustrate a 
summary(eg. comic strip, poster) of the text's central idea 
with (3) supporting details (one from the beginning, one 
from the middle, and one from the end) as measured by 
(student work samples). 
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UDL Adaptations About UDL  

Adapting for Representation 

 UDL I 2.2 Clarify syntax and structure 

Instead of students reading the plain text, some students may benefit from having structures within 

the text (headings, sub-headings) highlighted. These structural supports will augment 

comprehension and draw the student's attention to the main ideas. 

Adapting for Expression 

 UDL II 5.1 Use multiple media for communication 

Instead of students verbalizing their responses, some students may benefit from illustrating their 

summaries. They could do this in the form of a comic strip or power point presentation. 

Adapting for Engagement 

 UDL III 8.1 Heighten salience of goals and objectives 

Instead of assigning the students the summary after reading the text, some students may benefit 

from understanding the entire assignment before beginning. Teachers can have students restate the 

goal of the assignment before beginning. 
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Common Core Standard 

11-12.RI.2 Key Ideas and Details 

Determine two or more central ideas of a text and analyze their development over the course of the 

text, including how they interact and build on one another to provide a complex analysis; provide an 

objective summary of the text. 

Grade 11 

Analyze Central Theme of Informational Text Current Goal 

By (date), after reading a grade-level informational text, (name) will write an organized, focused 

essay of (150-300) words that includes an introductory paragraph containing the title of the text, its 

author, and a thesis statement that states (2) central ideas of the text that are developed; (2) body 

paragraphs that reference and provide commentary on specific instances in the text that support the 

themes mentioned in the thesis; (1) body paragraph that explains how the two central ideas interact 

and built upon each other; (4) relevant, direct citations from the text that support claims; and a 

conclusion that states the lessons the author relayed to the audience, whether the lessons are 

relevant to the audience, and justification for the choice for (3 out of 4) texts. 

Mild Support 

 By (date), after reading a grade-level informational text, 
(name) will write an organized, focused essay of (150-300) 
words that includes an introductory paragraph containing 
the title of the text, its author, and a thesis statement that 
states (2) central ideas of the text that are developed; (2) 
body paragraphs that reference and provide commentary 
on specific instances in the text that support the themes 
mentioned in the thesis; (1) body paragraph that explains 
how the two central ideas interact and built upon each 
other; (4) relevant, direct citations from the text that 
support claims; and a conclusion that states the lessons 
the author relayed to the audience, whether the lessons 
are relevant to the audience, and justification for the 
choice, using a sentence stem to structure the thesis 
statement (i.e. "In the (genre) (title), (author) uses (events, 
personal experiences, facts, opinions, etc.) to reveal 
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(central idea) and (central idea)." and a rubric that explains 
the expectations of the essay (e.g. "Each central idea 
mentioned in the thesis should have its own body 
paragraph that includes pertinent textual evidence and 
commentary that support the claim.") for (3 out of 4) texts 

Moderate Support 

 By (date), after reading an instructional-level informational 
text, (name) will write and draw a picture to represent the 
correct topic (sports, family, love, music, art, etc.) of the 
text; use the picture to create a diagram or write a list that 
includes descriptions of (5) facts or events from the text 
directly related to the topic; and write (1) sentence in 
response to a question about theme (e.g. "What advice is 
the author trying to give the reader about (topic)?") for (3 
out of 4) texts. 

Intense Support 

 By (date), after reading or listening to a biographical, 
illustrated book (e.g. "The Man Who Walked Between the 
Towers" or "Henry's Freedom Box"), (name) will select the 
theme of the book from a list of (10) choices and verbally 
state one detail from the book that supports (his/her) 
answer for (3 out of 4) trials, as measured by teacher 
evaluation. 

UDL Adaptations About UDL  

Adapting for Representation 

 UDL I 3.3 Guide information processing, visualization, and manipulation 

Some students might have trouble pulling the central ideas from an entire informational text filled 

with numerous important events, facts, and opinions. To guide them, provide a sequenced process 

that moves their thinking about the text from broad to increasingly specific. First, allow the student to 

identify the general topic of the text. This requires a one-word categorical answer. Then, the student 
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can list information from the text related to the topic. During this step, the student can focus his 

attention on specific details from the novel that lead him closer to understanding the central idea. 

Once the list is complete, the student should consider what lesson the author is trying to teach the 

reader or what advice the author wants the reader to know. The final step requires the student to 

synthesize the information he collected and decide on one central idea. 

Adapting for Expression 

 UDL II 5.3 Build fluencies with graduated levels of support for practice and performance 

Writing a thesis statement can be daunting to some students; it can be a challenge to find a clear 

and concise way to state the purpose of an entire essay. When she is first learning to write academic 

essays, provide the student with a sentence stem that gives a basic formula for the thesis. This sets 

the focus for her essay and allows her to write the rest of the essay to support that focus. In addition, 

a writing rubric allows the student to check that her essay meets each criterion, ensuring she is 

meeting expectations for the assignment. The sentence stem and rubric are supports that may be 

removed when the student becomes familiar and comfortable with the process. 

Adapting for Engagement 

 UDL III 8.2 Vary demands and resources to optimize challenge 

Some learners are not ready for the tasks of essay writing and analyzing central themes of 

informational texts. Students can read or listen to an biographical, illustrated book and determine the 

theme or the lesson that it aims to teach. The illustrated book gives the student access to printed 

informational text and images that help tell the short story. Biographical stories tend to follow a 

narrative format that might be more entertaining and accessible to students. The student might be 

prepared to name the theme without assistance, or he might need a bank of options from which he 

can select one that best suits the book. After deciding on the theme, challenge him to reference a 

detail or scene from the text that proves his answer is correct. Since illustrated books can be quite 

short in length, the student can read it several times to find evidence if necessary. The ability to find 

evidence to support a claim is essential to the greater task of analysis. 
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Common Core Standard 

3.W.1 Text Types and Purposes 

Core Purpose 

Develop an opinion that is organized, sequential, gives reasons, and forms a conclusion. 

Write opinion pieces on familiar topics or texts, supporting a point of view with reasons. 1.a. 

Introduce the topic or text they are writing about, state an opinion, and create an organizational 

structure that lists reasons. 1.b. Provide reasons that support the opinion. 1.c. Use linking words and 

phrases (e.g., because, therefore, since, for example) to connect opinion and reasons. 1.d. Provide 

a concluding statement or section. 

Grade 3 

Expressing an opinion with details and temporal words Current Goal 

By (date), (name) will compose an opinion piece with a topic sentence, temporal words (e.g. first, 

next, last, before, soon), supporting detail sentences, and a concluding sentence in (4 out of 5 trials) 

as measured by (student work samples). 

Mild Support 

 Given a topic, (name) will complete a partially completed 
outline then write an opinion piece that introduces a topic, 
states an opinion on the topic, provides support, uses 
temporal words, and ends with a concluding statement in 
(2 out of 3 written opinion pieces). 

  

Moderate Support 

 Given a topic, (name) will use a word bank of words and 
phrases to complete a partially completed outline. Then 
(name) will write an opinion piece that introduces a topic, 
states an opinion on the topic, provides support, uses 
temporal words, and ends with a concluding statement in 
(2 out of 3 written opinion pieces) 

Intense Support 
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 Given a topic, (name) will express their opinion by creating 
an illustration of his/her opinion and include pictures or 
scenes of events from the text that demonstrate support 
for his/her view (2 out of 3 illustration pieces). 

UDL Adaptations About UDL  

Adapting for Representation 

 UDL I 2.3 Support decoding text, mathematical notation, and symbols 

When presenting the students with a text, teachers can have students listen to a digital version of 

the text that uses a human voice to read the text out loud. While listening to the digital text students 

should following along with a printed version and use a highlighter to identify topic sentences, 

temporal words (e.g. first, next, last, before, soon) , supporting detail sentences, and concluding 

statements. 

Adapting for Expression 

 UDL II 5.1 Use multiple media for communication 

After interacting with a text, teachers should have students participate in a debate where students 

are given an opportunity to share their opinion or view on a topic. Teachers should construct 

prompts to guide students in referencing the text to provide details that support their argument, 

prompts that encourage students to use temporal words (e.g. first, next, last, before, soon) and a 

have students deliver a concluding statement after all view points were discussed. 

Adapting for Engagement 

 UDL III 7.3 Minimize threats and distractions 

Teachers can provide students with an opportunity to engage in a whole class discussion about the 

topic or text where students can share details from the text and or voice their opinion on the topic. 

Teachers can create a class routine where students who are talking place one hand out to signal 

they are the speaker while the other students place one hand on their chest to signal they are the 

listeners. Teachers can also use "equity sticks" to create an organized structure of picking 

participants and heighten engagement. 
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Common Core Standard 

8.W.1.b Text Types and Purposes 

Core Purpose 

Support a claim with supporting evidence from credible sources. 

Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and 

demonstrating an understanding of the topic or text. 

Grade 8 

Logically Support Claims with a Credible Source Current Goal 

By (date) after reading (2) grade level texts on a topic, (name) will write (2) paragraphs that 

demonstrate understanding of the texts and represents his/her opinion on the topic with at least (2) 

original claims (i.e. not a summary of claims from the texts) and (4) pieces of supporting evidence 

which cite information from credible sources in (4 out of 5) trials as measured by a teacher created 

rubric. 

Mild Support 

 By (date) after watching a video preview and reading (2) 
grade level texts on a topic, (name) will write (2) 
paragraphs that demonstrate understanding of the texts 
and represents his/her opinion on the topic with at least (2) 
original claims (i.e. not a summary of claims from the 
texts), and (4) pieces of supporting evidence which cite 
information from credible sources in (4 out of 5) trials as 
measured by a teacher created rubric. 

Moderate Support 

 By (date) after watching a video to preview the topic and 
reading an independent level text, using cloze sentences 
(name) will write a paragraph that demonstrates 
understanding of the text and represents his/her opinion 
on the topic with (1) original claim (i.e. not a summary of a 
claim from the texts), and (2) pieces of evidence which cite 
information from credible sources in (4 out of 5) trials as 
measured by a teacher created rubric. 
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Intense Support 

 By (date) after a video preview of a topic, then listening to 
a text at (name)'s independent level, (name) will state 
(with an AAC device, verbally, etc) (1) opinion about the 
topic, and (1) piece of supporting evidence which cites 
information from a credible source in (4 out of 5) trials as 
measured by a teacher created rubric. 

UDL Adaptations About UDL  

Adapting for Representation 

 UDL I 3.3 Guide information processing, visualization, and manipulation 

In addition to reading the text to gain an understanding of the topic, some students may benefit from 

having multiple entry points to the content (preview to the material through art, music, or film). A 

teacher could show a short video clip to introduce the topic before students read the text. 

Adapting for Expression 

 UDL II 5.2 Use multiple tools for construction and composition 

Instead of students writing the paragraphs on lined paper or using an electronic document, some 

students may benefit from having a more structured approach. Teachers could create a paragraph 

with cloze sentences that students can fill in. This will help students ensure that all of the necessary 

parts of the paragraph are complete. 

Adapting for Engagement 

 UDL III 9.1 Promote expectations and beliefs that optimize motivation 

Instead of prompting students to write a paragraph, some students may benefit from having a visual 

checklist of the necessary pieces of a complete paragraph (introductory sentence, claim, evidence, 

citations, etc.). Crossing the items off of the checklist can be gratifying for students and show them 

whether or not they have completed the assignment. 

 

 

 

 

https://goalbookapp.com/toolkit/goal/logically-support-claims-with-a-credible-source#adapted-intense
http://www.udlcenter.org/aboutudl/udlguidelines/
https://goalbookapp.com/toolkit/goal/logically-support-claims-with-a-credible-source#udl-representation
https://goalbookapp.com/toolkit/goal/logically-support-claims-with-a-credible-source#udl-expression
https://goalbookapp.com/toolkit/adaptation/sentence-starters
https://goalbookapp.com/toolkit/goal/logically-support-claims-with-a-credible-source#udl-engagement
https://goalbookapp.com/toolkit/adaptation/writing-checklist
https://goalbookapp.com/toolkit/adaptation/writing-checklist


Common Core Standard 

11-12.W.1.b Text Types and Purposes 

Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant evidence for 

each while pointing out the strengths and limitations of both in a manner that anticipates the 

audience’ s knowledge level, concerns, values, and possible biases. 

Grade 11 

Claims and Counterclaims Current Goal 

By (date), given a grade-level text (e.g. The Great Gatsby) and a specific prompt that requires the 

writer to take a position (e.g. Explain the significance of the green light in Fitzgerald's The Great 

Gatsby), (name) will develop a claim that addresses the prompt in a (500-word) essay, including (2) 

strengths and (2) limitations of the claim; (1) counterclaim, supported by at least (1) strength and (1) 

limitation of the counterclaim; at least (3) valid citations of textual evidence; (1) reference to intended 

audience's level of knowledge; and (1) comment about possible biases, for (2 out of 3) texts. 

 Edit 

Mild Support 

 By (date), given a grade-level text (e.g. The Great 
Gatsby), a specific prompt that requires the writer to take a 
position (e.g. Explain the significance of the green light in 
Fitzgerald's The Great Gatsby), and a teacher-created 
graphic organizer that outlines the structure of the essay 
(e.g. Separate headings for each part of the essay 
including but not limited to introduction, thesis, topic 
sentences, evidence, analysis, and conclusion with thesis 
re-statement), (name) will develop a claim that addresses 
the prompt in a (250-word) essay, including (2) strengths 
and (2) limitations of the claim; (1) counterclaim, 
supported by at least (1) strength and (1) limitation of the 
counterclaim; at least (3) valid citations of textual 
evidence; (1) reference to intended audience's level of 
knowledge; and (1) comment about possible biases, for (2 
out of 3) texts. 

Moderate Support 
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 By (date), given an instructional-level text and a specific 
prompt that requires the student to take a position (e.g. 
Explain the significance of the letter A in Nathaniel 
Hawthorne's Scarlet Letter), (name) will develop a claim 
and counterclaim in response to the prompt and write or 
record his/her answers on voice recognition software, 
providing (1) valid citation of textual evidence for the claim 
and (1) valid citation for the counterclaim, for (2 out of 3) 
prompts 

Intense Support 

 By (date), after reading or listening to an instructional-
level, opinion article about a particular topic, (name) will 
correctly identify the author's feeling toward the topic by 
selecting a claim from a printed or orally-presented list of 
choices. Then, he/she will orally respond to questions 
about whether everyone would agree with the author and 
what other opinions people might have about the topic, for 
(2 out of 3) texts. 

UDL Adaptations About UDL  

Adapting for Representation 

 UDL I 3.4 Maximize transfer and generalization 

Teacher-created graphic organizers that include the definitions of writing specific vocabulary words 

(e.g. thesis, topic sentence, conclusion, evidence and analysis) benefit students by breaking the 

essay into manageable sections and allowing the student to focus his work on different components 

of his writing in a logical way. 

Adapting for Expression 

 UDL II 5.2 Use multiple tools for construction and composition 

Students who struggle getting thoughts onto paper can dictate their essays or outlines using voice 

recognition software. This enables them to verbally articulate and preserve their ideas, which they 

can listen to later and use to produce written work. 
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Adapting for Engagement 

 UDL III 8.2 Vary demands and resources to optimize challenge 

Developing and supporting a claim may be difficult for student because of the subjective nature of 

argumentative writing. Giving students choices from which they can select an appropriate answer to 

a prompt limits the number of potential answers and allows the students to thoughtfully consider 

each answer in relation to the text. After selecting a claim, the student can consider, within this 

limited scope, the counterclaims that exist. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://goalbookapp.com/toolkit/goal/claims-and-counterclaims#udl-engagement
https://goalbookapp.com/toolkit/adaptation/multiple-choice




  



 



 



 



 

 

 

 



 



 



 



 



 



 

 



 

 



 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 



 

 

 

 



 

 

 

 

 

 

 

 



 


